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Abstract 

The study of motivation is concerned with what makes people interested in learning a second 

language and what keeps them motivated to do so. In addition to factors which increase students' 

motivation, there are factors which reduce their motivation, that is, demotivation factors. The present 

study aimed at identifying the ideas of Iranian English as a Foreign Language (EFL) teachers and 

learners about demotivating factors affecting the learners’ oral performance. 60 EFL teachers and 100 

EFL learners from high schools in Sari, Iran were selected by convenience sampling. A demotivation 

questionnaire was used including 20 items in a Likert-scale format ranging from strongly disagree (1) 

to strongly agree (5). The results indicate that according to the language teachers’ and learners’ 

opinions, ' teachers’ not being equipped with the required skills for teaching”, “students’ lack of 

mental health and good memory”, “students’ not receiving sufficient timely incentives”, “teachers’ 

lack of sufficient knowledge about the subject”, and “students’ lack of enough self-confidence” are 

the most important demotivating factors among the others. 
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1. Introduction 

There are diverse factors that play an important role in the process of language learning and 

teaching. Motivation is a major one and is usually defined as an internal state that arouses, 

directs, and maintains behavior. We all know how it feels to be motivated, and to move 

energetically toward a goal. We also know that it is something like working hard, even if we 

are not fascinated by the task (Woolfolk et al., 2003).  

The study of motivation is concerned with what makes someone interested in learning 

a second language and what keeps him/her motivated. However, motivation to learn a second 

language (L2) is a complex construct, considering that language is always socially and 

culturally bound and hence quite different from other school subjects. Students who have 

higher levels of motivation are more successful and efficient in their learning process (Ely, 

1986). Many researchers have investigated how students can be motivated (e.g., Crookes & 

Schmidt, 1991; Dornyei, 2001a; Oxford, 1996). Among these researchers, Dornyei, in 

particular, has done extensive research on practical aspects of motivation such as the question 

of how teachers can help to improve the learners’ motivation in classroom (e.g., Dornyei, 

2001b). 

In addition to factors which increase the students' motivation, there are factors which 

more likely reduce motivation rather than reinforcing it, that is, demotivation factors.  

Dornyei (2001a) has defined demotivation as "specific external forces that reduce or diminish 

the motivation basis of a behavior intention or an ongoing action" (p. 143). Therefore, a 

demotivated learner is someone who was once motivated, but has lost his or her interest for 

some reasons. In the same vein, we can speak of demotives, which are negative counterparts 

of motives. 

Sometimes it is said that demotivation is the same as amotivation, while some 

scholars like Dornyei et al. (1985) believe that amotivation is "the relative absence of 

motivation that is not caused by a lack of initial interest but rather by individual feelings of 

incompetence and helplessness when faced with the activity". Accordingly, "amotivation" 

events are those that occur within the person and signify his or her inability to master some 

situation or events" (Dornyei, et al., 1985, p. 110). 



Applications of Language Studies Vol.2, No.2 (2024) 

146 

 

One of the skills that learners might feel unable to develop is speaking, especially in 

contexts like Iran, where speaking practice does not happen much. With regard to the 

importance of speaking, there are three major factors encouraging learners to speak in 

classrooms. First, speaking activities prepare practice opportunities-chances to practice real 

life speaking in the classroom. Secondly, speaking tasks in which students tend to use any or 

all of the language they know provide feedback for both teacher and students. Finally, the 

more students have opportunities to activate the diverse elements of language they have kept 

in their brains, the more automatic their use of these elements become. As a result, students 

gradually become independent language users. This means that they will afford to use words 

and phrases fluently without very much conscious thought (Harmer, 2008). However, some 

factors may affect the speaking practice negatively and they may decrease the learners' 

motivation to speak in the classroom. This is a major concern in English Language Teaching 

(ELT) because motivation plays an important role in learning process and the related 

literature shows that those students who have higher levels of motivation are more successful 

and efficient in their learning process (e.g., Ely, 1986). It is obvious that motivation and 

demotivation as well as speaking are very important matters in the process of language 

learning. In this way, language teachers can become aware of factors which may encourage 

language learners to speak and also factors which may impede their speaking progress. 

       Despite the importance of demotivating factors and severity of the problem of 

speaking instruction, few insightful studies have been carried out on this issue in the context 

of Iran. Hence, this study makes a deliberate effort to partly fill the existing gap. It is trying to 

explore the ideas of Iranian EFL language teachers and learners about the demotivating 

factors affecting the oral performance of Iranian EFL learners. 

2. Review of Literature  

2.1. Motivation and Demotivation 

Motivation is an important factor in learning a second/foreign language (Gardner, 1985b; 

Scarcella & Oxford, 1992). Research shows that motivation has a positive effect on language 

learning. However, there is another side to motivation that probably every learner has 

encountered at some point: temporary loss of motivation. In contrast with factors that have a 
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positive effect on motivation, there are also some factors with a negative effect. These factors 

are called demotivating factors since they may negatively influence the learner’s interest in 

language learning and development of the four skills, namely listening, speaking, reading, 

and writing.  

Several definitions and theories have been presented with regard to motivation so far. 

These theories try to explain human thought and behavior. There are unlimited reasons why 

one can be motivated towards an aim, which vary from one individual to another, and there 

are also different factors which can reduce or increase motivation. Therefore, it is 

unsurprising that developing a decisive definition of motivation has been problematic. This, 

in itself, is a daring task and so we should not expect a complete and full explanation of this 

complicated concept (Dörnyei, 1999, 2005; Maclntyre, 2002). Pennington (1995) believes 

that this problem is due to the fact that motivation cannot be directly observed and that the 

properties of each individual's motivational behavior are different and vary under different 

circumstances. 

Whilst acknowledging that scholars differ in what they believe constitutes motivation, 

Pintrich and Schunk (2002) state that, motivation, in its complexity, "has been conceptualized 

in varied ways including inner forces, enduring traits, behavioral responses to stimuli, and 

sets of beliefs and affects" (p. 5). This definition presents us with a category of variables. An 

added difficulty is that diverse motives, at times, positively interact, whilst at other times they 

are in conflict. Moreover, in many studies, according to Schmidt et al.  (1996), it is not clear 

whether successful learning is the result or the cause of motivation. Dodick (1996) believes 

that a more adequate explanation of motivation has yet to be discovered and, indeed, no 

single definition of motivation has been agreed upon at present (Pintrich & Schunk, 2002). 

2.2. Studies on Motivation and Demotivation 

In 1985, Gardner defined motivation as a multi-faceted construct which combines effort, 

desire, and positive attitudes toward language learning if the goal of learning L2 is to be 

achieved. This definition of motivation generated several problems because its main concern 

was integrative orientation which implied a situation where the language learners were in 

contact with the target language community. This is not often the case and learners have 
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almost no contact with speakers of the target language (Dönyei, 1990; Ryan, 2005). Also, 

Gardner's definition does not take into consideration the fact that motivational levels fluctuate 

over time. The idea of time was included in Crookes and Schmidt's (1991) expanded 

definition of motivation. For them, language learning motivation features both internal and 

external aspects. The internal aspects include an interest in L2, relevance of learning the L2 

to personal needs, expectancy of success or failure, and rewards. The external aspects consist 

of the decision to engage in language learning process, persistence over time, and 

maintaining the activity at high levels. 

Dörnyei (1998) presents a more dynamic definition of motivation to learn, 

emphasizing the fact that motivation needs to be supported over time. For Dörnyei, "L2 

motivation provides the primary impetus to initiate the learning behavior and later the driving 

force to sustain the long and often tedious learning process; that is, all the other factors 

involved in L2 acquisition presuppose motivation to some extent" (Dörnyei, 1998, p. 1). 

Both Chambers (2001) and Dörnyei (2001) emphasize the multifaceted nature of 

motivation. They see motivation as changing over time and being influenced by the 

surrounding context. They recognize various factors which affect human behavior and which 

are, therefore, related to motivation. Both authors draw up Dörnyei and Ottö's (1998) 

definition of motivation which takes all of these factors into consideration: "the dynamically 

changing cumulative arousal in a person that initiates, directs, coordinates, amplifies, 

terminates, and evaluates the cognitive and motor processes whereby initial wishes and 

desires are selected, prioritized, operationalized and (successfully or unsuccessfully) acted 

out" (p. 64). 

According to Maclntyre (2002), any explanation of language learning motivation 

requires one to answer three questions: 

(a) Why is the performance directed toward a specific goal? 

(b) What establishes the amount of intensity or effort devoted to achieving the goal? 

            (c) Why do people who have the same learning situations differ in their motivational 

levels? 
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Regarding the last question, Maclntyre (2002) focuses on the fact that individual 

differences are of extreme importance when it comes to studying motivation, and he 

acknowledges several authors, such as Crookes, Schmidt, Dörnyei, Oxford and Sherain, who 

actually promote this in their definition of motivation. This same attention to individual 

differences is also given by Masgoret and Gardner (2003). Recent approaches to L2 

motivation have revolved around the notions of possible self-motivation conceptualized at the 

group level, motivational self-regulation, teacher-controlled motivational strategies, task 

motivation, Ushioda’s model and the role of motivational thinking. 

As English becomes more global, the impact of the culture or culture associated with 

the English language diminishes. Rather than identifying with any particular culture, one 

identifies with a ‘future’ self which will be proficient in English (Ryan, 2005). This resulted 

in the notion of ‘possible’ self, first introduced by Markus and Nurius (1986). "Possible 

selves' represent individuals' ideas of what they might become, and what they are afraid of 

becoming, thus providing a conceptual link between cognition and motivation" (Markus & 

Nurius, 1986, p. 954). 

Dörnyei (2005) specifies that if a learner's ideal self is proficient in L2, then that 

learner is integratively motivated. Dörnyei goes on to explain that the integrativeness concept 

here is parallel to its original meaning, that of favorable attitudes towards members of the L2 

community, since our ideal self is seen to resemble members of the L2 community, as much 

as possible. However, according to Oyserman and Markus (1990), the best type of L2 

students would be the ones who project themselves as 'balanced possible selves', which is a 

combination of the ideal self and the ‘unideal self’ or ‘feared self’. Individuals who aim at a 

balanced possible self are better learners than those who possess only a positive or a negative 

possible self (Osyerman & Markus, 1990). 

About two decades ago, demotivation began to draw attention from researchers in L2 

learning and teaching as well. Christophel and Gorham (1995, 1992) originated two different 

investigations of demotivation with both qualitative and quantitative techniques. The results 

indicate that most subjects attribute demotivation to what the teacher had done or had been 

responsible for. Gorham and Christophel (1992) also summarized an arrange of order of the 
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frequency of diverse demotives, with the first five categories as dissatisfaction with grading 

and assignments; the teacher being boring, bored, unorganized and unprepared; the dislike of 

the subject area; the inferior organization of the teaching material, and the teacher being 

unapproachable, self-centered, biased, condescending and insulting. This rank presents an 

initial insight into the true nature of the teacher’s role in demotivation. 

Some other studies have been carried out on demotivation factors affecting language 

learning in foreign contexts by different researchers. Chambers (1993) designed a 

questionnaire to examine 191 students of 4 schools in Leeds in Britain on their explanations 

about demotivation and a questionnaire to 7 teachers about the main characteristics of the 

demotivated students. The teachers’ interpretations were quite coherent. They identified that 

demotivated students do not attempt to learn, lack belief in their own abilities, and 

demonstrate laziness and unwillingness to learn. The students' understandings, however, is 

different from person to person. Some students blame their teachers for criticizing frequently 

and explaining things insufficiently. The students also believed that teachers use old-

fashioned teaching materials and outdated equipment, thus students lose their motivation. 

Others accuse the number of students in the class and language room facilities. In sum, 

Chambers finds that students believe that demotivation originates from different sources: 

home, previous language learning experience, the perception of the teacher and students’ low 

self-esteem, and so on. It is obvious that teachers’ understandings are very different from 

students’ perceptions. Therefore, Chambers concludes that “seeking the help of pupils might 

be a good place to start” (1999, p. 16), thereby stating the importance of communication and 

cooperation between teachers and students. 

Dornyei (1998) conducted a qualitative study by doing structured long interviews 

with 50 secondary school students who were studying either English or German as a foreign 

language. In his study, the participants were those who had been distinguished by their 

teachers or peers as being particularly demotivated. He recognized 9 types of demotivating 

factors: the teacher (personality, commitment, competence, method), inadequate school 

facilities (group is too big or not at the right level, frequent change of teachers), reduced self-

confidence (experience of failure or lack of success), negative attitudes towards L2, 
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compulsory nature of L2 study, interference of another foreign language being studied, 

negative attitude towards L2 community, and attitudes of group members and course book 

used in the language class. Such results were consistent with previous studies. Therefore, it is 

of vital importance to analyze the teacher factor in order to find possible solutions to 

demotivation. 

Oxford (1998) did a study on 250 American students (both in high schools and 

universities) about their learning experiences over a period of five years. During this 

investigation, students were asked to describe a situation in which they experienced conflict 

with a teacher and a classroom in which they felt uncomfortable. Four types of demotivating 

factors were found: the teacher’s personal relationship with the students, the teacher’s attitude 

towards the course or the material, style conflicts between teachers and students, and the 

nature of the classroom activities. Many demotives were found such as the teacher’s lack of 

appropriate behavior toward students or patronage/favoritism, the teacher’s lack of eagerness 

and sloppy management towards the course or the material, their conflicts about the degree of 

closure or seriousness of the class, and the amount of irrelevance and repetitiveness. This 

research is of vital importance because it reveals the fact that most teachers easily attribute 

the students’ demotivation to various reasons including psychological, attitudinal, social, 

historical, and even geographical reasons without realizing the potential demotivating roles of 

themselves. Lantolf and Genung (2002) conducted a case study of a graduate student learning 

Chinese as a foreign language during a summer intensive course. They found that the learner 

became demotivated because of the teacher’s authoritative use of power.  

Later, Muhonen (2004) conducted a study on 91 ninth-grade students in a 

comprehensive school in Jyvaskla to identify the demotivating factors that cause students to 

lose their motivation for learning English. The students were asked to write about issues that 

had a negative influence on their motivation to learn English. Based on the qualitative content 

analysis, several demotivating factors including 1) The teacher, 2) Learning materials, 3) 

Learner characteristics, 4) school environment, 5) Learners’ attitudes toward the English 

language emerged from the data.  
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In order to identify the demotivating factors for Japanese high school students, 

Kikuchi (2009) asked 5 university students from public and private universities to share their 

experiences in high school English classroom. 42 university students from the public 

university completed an open-response questionnaire. Through the qualitative analysis, the 

following demotivating factors were recognized: 1) The teacher behavior, 2) The grammar-

translation method, 3) Test and entrance examination, 4) Vocabulary memorization, and 5) 

Textbook and reference book. It was concluded that the teachers-fronted approach was the 

most demotivating factor that influenced Japanese high school students. 

Sakai and Kikuchi (2009) administered a 35-item questionnaire to 656 Japanese high 

school students and recognized the following sources of demotivation: 1) Learning contents 

and materials, 2) Teachers’ competence and teaching styles, 3) Inadequate school facilities, 

4) Lack of intrinsic motivation, and 5) Test scores. They found that the learning contents and 

materials and test scores were the most salient demotivating factors for many students. In 

contrast to the previous studies, teacher-related factors were not among the most 

demotivating factors. It was concluded that significant differences were found between less 

motivated and more motivated students, learning contents and materials, lack of intrinsic 

motivation, and test scores were more demotivating for the less motivated students. 

Falouta et al. (2009) carried out a study on 900 university EFL learners to investigate 

the demotivating factors in learning EFL in Japan, and the relationship between past 

demotivating experiences and present proficiencies. In their study, the demotivating factors 

were grouped into three categories of external conditions of the learning environment, 

internal conditions of the learner, and reactive behaviors to demotivating experiences. 

Tabatabaei and Molavi (2012) did a study on demotivation among Iranian EFL 

seminary students. Their study aimed at finding the common factors that are perceived 

demotivating by the students. The results of the study indicates that as with other few studies 

in the field, factors like high frequency of classes during a week, high number of subjects 

being taught, insufficient chance of English use in real life, their low self-confidence, and the 

difficulties encountered in English learning could demotivate learners. 
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Also, Heidari and SadeghOghli (2015) investigated the de-motivational factors of 

speaking English. A questionnaire consisting of teacher-related, student-related and 

classroom-related de-motivating factors was administered to 100 first grade high school 

students in one of the institutions of Iran. The data analysis revealed that although all three 

factors of de-motivation affected the students’ performance in speaking English negatively,  

the classroom related factor was the most effective one among all three factors of de-

motivation. The most significant reasons of students in de-motivation were (a) little or no 

access to the Internet (b) computer equipment shortage, (c) no real-life situation for using 

English outside the classroom, and (d) no sufficient time for teaching English in classroom by 

teachers.  

3. Method 

The current study is a mixed-method study in which qualitative and quantitative methods of 

data collection were used. Also, a partly descriptive approach has been adopted in this study. 

The design of this study was a survey type asking for the opinions of EFL teachers and 

learners.  

3.1. Participants 

The participants of the study were Iranian EFL language learners and teachers. There were 

totally 15 EFL language teachers (male and female) and 10 EFL language learners (male and 

female) from two high schools in Sari, Iran, which were selected by convenience sampling. 

They were asked to write down their ideas about the demotivating factors affecting their oral 

performance. The purpose was to codify their responses and develop a questionnaire about 

demotivating factors affecting the speaking ability in English. Then, in the main data 

collection stage of the study, 60 language teachers and 100 language learners were randomly 

chosen and required to respond to the prepared questionnaire items. The language teachers 

ranged from 30 to 48 in age, having either B.A. or M.A. degree in language teaching. With 

regard to language learners, their age range was from 15 to 18 years and they were studying 

at the intermediate levels in high schools. 

3.2. Instruments 
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The instrument used in this study was a demotivating questionnaire which had 20 items in a 

Likert-scale format ranging from strongly disagree (1) to strongly agree (5). The reliability of 

the questionnaire was checked in a pilot study and it was calculated to be 0.87 which shows a 

high reliability index. 

3.3. Data Analysis 

The collected data underwent quantitative and qualitative analyses. In order to analyze the 

data, as it was already noted, first the responses of the language teachers taking part in the 

interview were codified. Having codified the responses, the researchers developed a 

questionnaire to tap the demotivating factors affecting the participants speaking ability. The 

final 20 items were piloted with 30 participants. The descriptive statistics of the questionnaire 

given to the teachers and students are presented separately in the next section. 

4. Results 

4.1. Reliability Analysis of the Questionnaire 

Before presenting the descriptive statistics of the questionnaire items, the reliability of the 

instrument which was checked in a pilot study is shown in Table 1.  

Table 1 

The Result of the Reliability Analysis 

Cronbach's Alpha Participants (total) N of Items 
.837 25 20 

As Table 1 shows, the Cronbach’s Alpha reliability of the demotivating factors 

questionnaire with 20 items and 25 participants was found to be 0.83 which shows a high 

reliability index. The next table shows the descriptive statistics of the questionnaire items.  

4.2. Teachers’ Responses on the Items of the Questionnaire 

The item total statistics for each item of the questionnaire answered by the teachers along 

with its Cronbach’s alpha reliability can be found in Table 2. Table 2 shows that all the items 
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(the column for Cronbach's alpha if item deleted) contributed a high reliability index (above 

0.8) to the questionnaire. 

Table 2 

The Item Total Statistics for Each Item of the Questionnaire Answered by the Teachers 

 
Scale Mean if 
Item Deleted 

Scale Variance if 
Item Deleted 

Corrected Item-Total 
Correlation 

Squared Multiple 
Correlation 

Cronbach's Alpha if 
Item Deleted 

i1 64.30 107.366 .032 .504 .843 
i2 63.22 99.088 .471 .501 .824 
i3 63.40 97.329 .486 .639 .822 

i4 62.93 101.216 .322 .481 .830 
i5 64.23 104.589 .164 .468 .837 
i6 63.90 99.312 .468 .410 .824 

i7 63.37 96.270 .586 .603 .818 
i8 62.68 98.152 .541 .650 .821 

i9 63.38 98.274 .456 .567 .824 
i10 63.78 97.766 .452 .382 .824 
i11 63.28 97.223 .526 .755 .821 

i12 63.32 100.017 .427 .712 .826 
i13 62.92 94.790 .700 .757 .813 
i14 63.43 95.504 .587 .677 .817 

i15 64.45 98.862 .388 .372 .827 
i16 62.50 99.881 .455 .553 .824 

i17 63.65 97.113 .326 .389 .834 
i18 62.98 97.373 .512 .509 .821 
i19 64.93 109.351 -.058 .541 .847 

i20 62.85 98.909 .516 .509 .822 

Table 3 shows the descriptive statistics of the questionnaire items including mean and 

standard deviation. It should be mentioned that since we have 5 options, any score below 3 

would be considered as a negative score and any score above 3 would be considered as a 

positive score. 

The instrument used in this study was a Likert-scale item questionnaire. The 

demotivating questionnaire had 20 items in a Likert-scale format ranging from strongly 

disagree (1) to strongly agree (5). According to Table 3, 15 items had a mean score above 3 

which shows that all 75% of the participants had a positive attitude towards the mentioned 

items and 25% of the teachers had a negative attitude towards the questionnaire items. 
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Item 1 “Inadequate teaching atmosphere”, item 5 “No interest in English subject”, 

item 6 “Lack of real goal for learning English”, item 15 “Inappropriate teaching method used 

for the students”, and item 19 “Receiving negative comments from the surrounding setting” 

had the mean scores below 3 which showed participants’ negative views about them. This 

shows, in general, that teachers had positive views about the items leading to demotivating 

factors related to the speaking ability (average mean= 3.45). In fact, the teachers believed that 

all items, except 1, 5, 6, 15, and 19 could be the causes of the demotivating factors. 

Table 3 

The Descriptive Statistics of the Questionnaire Items Answered by the Teachers 

 N Sum Mean Std. Deviation Status  

i1 60 151 2.52 1.066 Negative 

i2 60 216 3.60 .978 Positive 

i3 60 205 3.46 1.109 Positive 

i4 60 233 3.88 1.059 Positive 

i5 60 155 2.58 1.046 Negative 

i6 60 175 2.92 .962 Negative 

i7 60 207 3.45 1.032 Positive 

i8 60 248 4.13 .947 Positive 

i9 60 206 3.43 1.079 Positive 

i10 60 182 3.03 1.134 Positive 

i11 60 212 3.53 1.049 Positive 

i12 60 210 3.50 .966 Positive 

i13 60 234 3.90 .986 Positive 

i14 60 203 3.38 1.091 Positive 

i15 60 142 2.37 1.164 Negative 

i16 60 259 4.32 .930 Positive 

i17 60 190 3.17 1.520 Positive 

i18 60 230 3.83 1.060 Positive 

i19 60 113 1.88 1.075 Negative 

i20 60 238 3.97 .920 Positive 

Valid N (listwise) 60  M = 3.45   
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4.3. Students’ Responses on the Items of the Questionnaire 

The item total statistics for each item of the questionnaire along with its Cronbach’s alpha 

reliability can be found in Table 4.   

Table 4 

The Item Total Statistics for Each Item of the Questionnaire Answered by the Students 

 

Scale Mean if 

Item Deleted 

Scale Variance if 

Item Deleted 

Corrected Item-Total 

Correlation 

Squared Multiple 

Correlation 

Cronbach's Alpha if 

Item Deleted 

i1 63.14 99.253 -.111 .437 .816 

i2 62.16 89.004 .431 .426 .787 

i3 62.30 88.576 .392 .419 .789 

i4 61.98 89.010 .361 .351 .790 

i5 63.48 95.303 .080 .279 .806 

i6 62.91 89.436 .372 .301 .790 

i7 62.30 87.081 .528 .531 .781 

i8 61.57 88.995 .482 .529 .785 

i9 62.28 89.537 .323 .314 .793 

i10 62.72 88.264 .396 .263 .788 

i11 62.26 86.437 .532 .653 .780 

i12 62.23 88.724 .446 .683 .786 

i13 61.81 85.448 .661 .638 .775 

i14 62.29 86.289 .553 .612 .779 

i15 63.51 91.040 .267 .256 .796 

i16 61.56 87.178 .485 .440 .783 

i17 62.52 87.282 .300 .362 .797 

i18 62.03 85.545 .523 .451 .780 

i19 63.77 98.684 -.085 .282 .815 

i20 61.86 86.950 .524 .471 .781 

Table 4 shows that all the items (the column for Cronbach's alpha if item deleted) 

contributed a high reliability index (above 0.7) to the questionnaire. Table 5 shows the 

descriptive statistics of the questionnaire items including mean and standard deviation. It 
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should be mentioned that since we have 5 options, any score below 3 would be considered as 

a negative score and any score above 3 would be considered as a positive score.  

Table 5 

The Descriptive Statistics of the Questionnaire Items Responded by Students 

 N Mean Std. Deviation Status 

i1 100 2.58 1.065 Negative 

i2 100 3.56 .988 Positive 

i3 100 3.42 1.112 Positive 

i4 100 3.74 1.134 Positive 

i5 100 2.24 1.046 Negative 

i6 100 2.81 1.061 Negative 

i7 100 3.42 1.007 Positive 

i8 100 4.15 .903 Positive 

i9 100 2.24 1.101 Negative 

i10 100 3.00 1.137 Positive 

i11 100 3.46 1.058 Positive 

i12 100 3.49 .990 Positive 

i13 100 3.91 .954 Positive 

i14 100 3.43 1.037 Positive 

i15 100 2.21 1.122 Negative 

i16 100 4.16 1.070 Positive 

i17 100 1.95 1.077 Negative 

i18 100 3.69 1.152 Positive 

i19 100 3.20 1.511 Positive 

i20 100 3.86 1.025 Positive 

Valid N (listwise) 100 M = 3.22   

According to Table 5, 14 (as opposed to 15 items by the teachers) items had a mean 

score above 3 which shows that all 70% of the participants had a positive attitude towards the 

mentioned items and 30% of the students had a negative attitude towards the questionnaire 

items (6 items totally).  
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Item 1 “Inadequate teaching atmosphere”, item 5 “No interest in English subject”, 

item 6 “Lack of real goal for learning English”, item 9 “Being shy and timid in classroom 

setting”, item 15 “Inappropriate teaching method used for the students”, and item 17 “The 

teachers not being equipped with the required skills for teaching” had the mean scores below 

3 which showed the participants’ negative views about them.  

This shows, in general, that students had positive views towards the items leading the 

demotivating factors related to the speaking ability (average mean = 3.22). In fact, the 

students believed that all items, except 1, 5, 6, 9, 15, and 17 (totally 6 items) could be the 

causes of the demotivating factors.  

5. Discussion  

The purpose of the study was identifying the ideas of Iranian EFL language learners about the 

demotivating factors affecting their oral performance. The instrument used in this study was a 

questionnaire including 20 items in a Likert-scale format ranging from strongly disagree (1) 

to strongly agree (5). As the findings showed, Item 1 “Inadequate teaching atmosphere”, item 

5 “No interest in English subject”, item 6 “Lack of real goal for learning English”, item 9 

“Being shy and timid in classroom setting”, item 15 “Inappropriate teaching method used for 

the students”, and item 17 “The teachers not being equipped with the required skills for 

teaching” had the mean scores below 3 which showed the participants’ negative views about 

them. Based on the results, students had a positive view towards the items leading the 

demotivating factors related to the speaking ability (average mean = 3.22). They believed that 

all items, except 1, 5, 6, 9, 15, and 17 (totally 6 items) could be the causes of the 

demotivating factors. 

Another purpose of the study was to identify the opinions of Iranian EFL language 

teachers about the demotivating factors affecting the speaking ability of language learners. 

The demotivating questionnaire for this group also had 20 items in a Likert-scale format 

ranging from strongly disagree (1) to strongly agree (5). Item 1 “Inadequate teaching 

atmosphere”, item 5 “No interest in English subject”, item 6 “Lack of real goal for learning 

English”, item 15 “Inappropriate teaching method used for the students”, and item 19 

“Receiving negative comments from the surrounding setting” had the mean scores below 3 
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which showed the participants’ negative views about them. Teachers had a positive view 

towards the items leading to demotivating factors related to the speaking ability (average 

mean = 3.45). They believed that all items, except 1, 5, 6, 15, and 19 could be the causes of 

the demotivating factors. 

Similar results were found by Chambers (1993) who identified that demotivated 

students did not attempt to learn, lacked belief in their own abilities, demonstrated laziness 

and unwillingness to learn. The students' understandings, however, were different from 

person to person. Some students blamed their teachers for criticizing frequently and 

explaining things insufficiently. The students also believed that teachers used old-fashioned 

teaching materials and outdated equipment. Thus, they lost their motivation. Also, Lantolf 

and Genung (2002) found that the learnerS became demotivated because of the teacher’s 

authoritative use of power. 

The findings were also in line with Muhonen (2004), who conducted a study on 91 

ninth-grade students in a comprehensive school to identify the demotivating factors that cause 

students to lose their motivation for learning English. according to the findings, several 

demotivating factors emerged from the data including the teacher, learning materials, learner 

characteristics, school environment, and learners’ attitudes toward the English language. 

In addition, Sakai and Kikuchi (2009) recognized different sources of demotivation 

including learning contents and materials, teachers’ competence and teaching styles, 

inadequate school facilities, lack of intrinsic motivation, and test scores. Similarly, Heidari 

Soureshjani and Riahipour (2012) concluded that speaking skill was strongly affected by 

demotivating factors such as teachers, peers, and materials. Moreover, they argued that the 

most demotivating factors influencing students' speaking ability were factors related to 

teachers, time and classroom.  

The findings of another study by Heidari and Sadegh-Oghli (2015) showed that that 

although all three factors of de-motivation negatively affected the students’ performance in 

speaking English, the classroom related factor was the most effective one among all three 

factors of de-motivation. The most significant reasons of students in de- motivation were (a) 

little or no access to the Internet (b) computer equipment shortage, (c) no real-life situation 
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for using English outside the classroom, and (d) no sufficient time for teaching English in 

classroom by teachers.  

6. Conclusion 

Speaking is a valuable skill to improve the language learning process, since it provides highly 

motivational activities for students, and also increases opportunities for students' interaction 

with each other and their teachers. Speaking a language involves more than knowing the 

linguistic components of the message. In comparison with other language skills, speaking 

plays a vital role in learning to use language in order to communicate and it is the most basic 

means of global human communication.  

Motivation plays a significant role in improving speaking skill. In contrast, 

demotivating factors may negatively affect language learners and their ability to speak. 

Motivation and demotivation as well as speaking are among the most important issues in the 

process of language learning. Therefore, considering them and conducting research studies 

like the present one about the relationship between them could help language teachers and 

students to be more efficient in the process of language learning and teaching. To put it more 

clearly, by taking into account these factors, language teachers can become aware of factors 

which may encourage language learners to speak and also the factors which may hinder their 

speaking activities. Moreover, motivation has been widely acknowledged by both teachers 

and researchers as one of the key factors that influences the rate and success of the 

second/foreign language learning.  

The results of this study will raise the teachers’ awareness about factors decreasing 

EFL learners’ motivation to practice speaking. By identifying de-motivating factors, EFL 

teachers make attempts to decrease or prevent the causes of de-motivation or at least 

minimize their effect on students’ learning. They can use the advantage of de-motivation by 

identifying the real factors of them and will try to decrease or prevent the causes of de-

motivation in order to stop or minimize their effect on students’ learning. Therefore, teachers 

can choose proper methods and strategies for teaching EFL to increase students’ motivation 

to learn English, in general, and improve their speaking skill, in particular. 
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Appendix: Questionnaire 

Age: ………………..Education:……………Gender:………………. 

The Honored Interviewee: 

The present questionnaire has been prepared in order to implement a research project. The 
goal it pursues is to evaluate teachers' and students' attitudes toward the students' anti-
motivational stimuli for learning English in the classroom. We feel obliged to sincerely 
appreciate your truthful answers in advance: 

 

Absolutely 
Disagree 

Disagree No 
Idea 

Agree Absolutely 
Agree 

Statements No. 

     Inadequate teaching atmosphere 1 
     Lack of sufficient and authentic 

communication between teachers-
students 

2 

     Monotonous and boring teaching 
method presented by the teachers 

3 

     Lack of enough self-confidence 4 
     No interest in  English subject 5 
     Lack of real goal for learning English 6 
     Lack of appropriate facilities in the 

educational setting 
7 

     Not being mentally healthy and lack 
of good memory 

8 

     Being shy and timid in classroom 
setting 

9 

     Being poor in expressing ideas and 
speaking 

10 

     Being afraid of being mocked by 
others 

11 

     Lack of intrinsic motivation for 
learning English 

12 

     Lack of sufficient knowledge about 
the subject 

13 

     Lack of motivational activities like 
group activities 

14 

     Inappropriate teaching method used 
for the students 

15 

     Not receiving suitable and timely 
feedback from the teachers 

16 

     The teachers not being equipped with 
the required skills for teaching 

17 

     Feeling drowsy and worn-out in the 
classroom 

18 

     Receiving negative comments from 
the surrounding setting 

19 

     Nor receiving sufficient timely 
incentives 

20 

 


